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Materials checklist and notes:

Item Consumable | Quantity | Notes:
YorN

Computer

Projector

Clicker

Power Point Presentation
on USB or Computer

Handouts

Chart paper& pens

Sticky notes

Agenda

Sign In forms

Evaluation form

Articles to be read

Etc.




About the guide

This guide was developed as a model for intermediate schools teachidgldren in grades 48. It is offered as a complete

training resource for evidencebased practices that support literacy irfourth through eighth grade. Designed to support

instructional leaders to deliver effective training to teachersthis guide provides nine evidencebased strategies with practical
application ideas and examplesas well as resources for immediate implememittion with children and in classrooms.

The components in this guide are derived from the Institute for Educational Sciences (IES): Improving Adolescent Literacy
whichincludesA AT 11 AAGET 1T 1T £ OAAOO AOGAEI AAT A dnétiénicAn bAfBuhnd oD thé IBOAA O
website: www.ies.ed.gov

Both the guide and presentation materials were compiled by the Northwest Comprehensive Center at Education Northwest for
the Idaho State Department of Education

How to use the guide

This guide is designed to accompany the training provided to an instructional leader (coach, teacher, administrator) who
works with and supports teachers to utilizeevidencebasedstrategies to improve outcomes for intermediatechildren in
grades4-8. The instructional leader will be trained to facilitate and lead learning in a school and/or district setting. The
facilitator & guide includes a preformatted slide presentation with an associated script. Materials for use by thedined
facilitator also include handouts and additionalweb-basedresources to share with teachers.

The design of the guide provides flexibility to facilitators to respond to school or district needs in a targeted manner. Bac
evidencebasedpractice can ke provided as brief training sessions over the course of a school yedheserecommendations
can begrouped into common threads ancgresented orprovided as a full or half day professional development session. The
practices introduced and subsequent actities are not contentspecific and support improving literacy across content areas in
grades 48.

What participants need to bring
The participants attending this professional learning session should bring their core teacher manualroughout the session
they will be asked to reference and make connections to the instructional tools (core programs) they are currently using.


http://www.ies.ed.gov/
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Outcomes

A, AAOI

OEA EI PI OOAT AA T £ EAAT OE AUEdsessedtOAAT 006 1 AAOT ET ¢
A Discuss specific strategies to improve reading outcomes for struggling readers.
A Practice and apply explicit instructional strategies using current core materials.

Slides

Time

Suggested Script

Evidence-Based
Facilitator Guide Improving
Intermediate Literacy

Recommendation 5: Intensive and
Individualized Interventions for struggling
readers by trained specialists

5 min.

Welcome

(Introduce yourself, colleagues, and participantg

41 AAUBS O b O ALibelacydoAlidirhediatd Liearnerswas developed in
partnership with the ldaho StateDepartment of Education and the Northwest
Comprehensive Center aEducation Northwest, anonprofit organization.

The goal of this workshop is to share evidencéased recommendations for
improving intermediate literacy. Itis designed to provide the research and
practical ideas for meeting the needs of all students, including struggling
readers across content areas.

Our shared goal is to provide support for Idaho educatorsas together we are
challenged with equippingfourth through eighth grade children with literacy
skills, sothesechildren can competently meet the collegeand careerready
expectations they will befacing in just a few more years.

2

Quote

1

Texts young adults are asked to read in
postsecondary settings, including community
colleges, the workplace, and the military are
significantly more demanding than high
school textbooks.”

(Wiliamson, 2008)

§crtwest Comprabensie Certer

3min.

Quote
Take a minute to read and reflect on this quote
(Allow think time) .

What does this make you think about as ®urth -eighth grade teacher?
(Allow people to share their thoughts)

What implications does this have for you and for your students?
(Ask people to share outheir thoughts.)

T A



Every day and in every classroom in Idaho, teachers and students are using
texts to communicate through speaking, listening, writing, and readingVe
are preparing our students for a world of informational texts. This
presentation has been prepared for ALL of you here today

The ability to read critically is the one common factor in all content areas
Whether you teachmath, science,social studies, English, ortechnology, we
ALL teachliteracy.

The Literacy Challenge is Real

Vit
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The literacy challenge EO OAAIT &I O OOOAAT 6O6h O/
In 2017 the National Assessment of Educational Progress, or NAEP, was
administered at schools across the nation. Over orwalf of the eighth-grade
OAOO AOOAOOAO OOOAAT 6O6 AAEI EOU O
make some inferences. Approximatelg0%| £ OEA OAOO AOO
ability to make readertext connections. And 30% of the test measures the
examination of content and structure of text.

Exhibit 9. Percentage distribution of cognitive targets by grade

Grade Locate/Recall | Integrate/Interpret | Critique/Evaluate
4 30 50 20
8 20 50 30
12 20 45 35

In short, students considered proficent or advanced by NAEP standards
possess the academic literacykdls necessary for school success. The nation
statistics demonstrate that many students leave middle school unable to rea
adequately and are, therefore, unprepared to learn from textbooks at the hig
school level and beyond.




1in 4 children in America grow up
without learning how to read.

Educators who work with middle school students know that, unfortunately,
not all children learn to read by the time they leave elementary school.

In fact, 1 in 4 children in America grow up without learning how to read.
What does that do for their future?Statistically, 2/3 of students who cannot
read proficiently by the end of 4th grade end up in jail or on welfare.

53% of 4th graders admitted to reading recreationally “almost
every day,” while only 20% of 8th graders could say the same

thtttttttttttttattes
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(Read slide aloud.)
What is happening from elementary to junior high? Why the dramatic change
in reading outside of the school day¥ait for responses)

Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

hor

)

O, AAOT ET ¢ O OAAA EO AleBD KAybingstidoes
not learn to read in a literacydriven society, hope for a fulfilling, productive

I EZAA AE GRei€El9dnfAr@e Ghief of the Child Deelopment and
Behavior Branch of the National Institute of Child Health and Human

Development

Although students who fall behind rarely catch up without intensive
intervention, research has demonstrated that secondarevel students can
make significant gains with proper instruction. Evidence also suggests that
struggling middle school readers can improve their reading skills when there
is adequate time for instruction and researchkvalidated instructional

practices are implemented.




A Close Relationship Between llliteracy
and Crime

= Nearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.

8 torteest Compahensive Conter

Did you know thatthere is a close connection between illiterac{reading on
or below 4t grade) and crime? (Read quote on slide

8

Teaching Reading If not me, then who?

11

Learning to read is critical to a child’s overall
well-being. If a youngster does not learn to
read in a literacy-driven society, hope for a
fulfilling, productive life diminishes.”

§rtwest Compretensive Certer
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Turn and talk with a partner. Do you agree or disagrewith this quote? Why?
What does this make you think about?fiscuss and share ouj

9

Why Focus on Improving Literacy Instruction?

The teacher is the most important factor in
student learning. If not me, then who?

§rtwest Compretensive Certer

Why focus on improvingliteracy instruction ? (Pause and allow time for
responses)

Nothing will replace an effective teacher. The teacher is the most important
factor in student learning. A teacher is 20x more powerful than any other
intervention. And yetit is also true that there is more variance from
classroom to classroom than there is from school to kool or district to
district.




Good Instruction is Powerful G
)

o
= Good instruction is the most
powerful means of developing
\  proficient comprehenders
and preventing reading
comprehension problems”

and Reading Study Group, 2002

(Read the quote aloud.)

As we previously discussed, thability to read critically is the one common
factor in all content areas. Whether you teach math, science, social studies,
technology, we ALLmust provide good literacy instruction to ensure students
have theskills and strategiesnecessary tobe successful irschool and beyond.

Our goal today is to provide some specific tools for improving literacy
instruction in grades 4-8. You were asked tdring some teaching materials,
OOAE AO A OAAAEAOGO COEAA 1O 1 AOQOI
Ei POT OET ¢ 1 EOAOAAU AOOET ¢ O1F AAUBO

Idaho Content Standards G‘

®

: '\ l
English Language \\
Arts/Literacy \

cn
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Recognizing the value of consistent, realiorld learning goals to ensure all
students are graduating high school prepared for college, career, and lifeir
state adopted Idaho Content Standards 2011. These standardsinform the
curriculum that a district adopts. Standards and curriculum work togetheto
guide teachers in understanding what students should know and be able to
do. 41T AAUGB O E bnARipOVing ibt&rmddiate literacy fits into) A A E |
English Language Art§ELA)/Literacy Standards(Reading: Literature,
Reading: Irformational text, andLiteracy in History/ Social Sudies, Science,
and Technical Subjects.)

The Idaho State Department of Education (SDE) website provides a link to t
Standards by grade level, and that link is listed in threferences.

Three Key Shifts in English Language Arts G‘

Standards

1. Regular practice with complex texis and their academic
language

2. Reading, writing, and speaking grounded in evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

§ortmest Compeshansie Center
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1. Regular practice withcomplex textsand their academic language

The Idaho Standards incorporates three key shifts in ELA:

Rather than focusing solely on the skills of reading and writing, the
ELA/literacy standards highlight the growing complexity of the texts
students must read to be ready for the demands of college, career, and lif¢
The standards call for a staircase of increasing complexity so that all

students are ready for the demands of collegand careerlevel reading no




3.

later than the end of high school. The standards also outline a progressive
development of reading comprehension so that students advancing
through the grades are able to gain more from what they read.

Closely related to text complexity and inextricably conected to reading
comprehension is a focus on academic vocabulary: words that appear in g
variety of content areas (such agynite and commit). The standards call for
students to grow their vocabularies through a mix of conversation, direct
instruction, and reading.

Reading, writing, and speakinggrounded in evidence from texts both
literary and informational

The Common Core emphasizes using evidence from texts to present care
analyses, welldefended claims, and clear information. Rather than asking
students questions they can answer solely from their prior knowledge and
experience, the standards call for students to answer questions that
depend on their having read the texts with care.

4EA OAAAET ¢ OOAT AAOAO A& AOO éanbgra8®
information, arguments, ideas, and details based on evidence in the text.

Students should be able to answer a range t#xt-dependentguestions,
whose answers require inferences based on careful attention to the text.

Building knowledge through content-rich nonfiction

Students must be immersed in information about the world around them if

they are to develop the strong general knowledge amnebcabulary they need
to become successful readers and be prepared for college, career, and life.

Informatiol AT OA@O0O0 bHI AU Al EI Bl OOAT O b
knowledge. Further, it is vital for students to have extensive opportunities to
build knowledge through texts so they can learn independently.




Grades 6-12 Literacy in History/Social Studies, G‘
Science, & Technical Subjects (examples)

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used in a
text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.

§rtwest Compretensive Certer
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Here aretwo example standards forLiteracy in History/Social Studies,
Science, and Technical Subjectgades 48.

Vertical Aligned Standards - Example @‘

READING STANDARDS FOR LITERATURE
KEY IDEAS AND DETAILS
Standard 2

or themes of a text and analyze their development; summarize

CCRARZ

There is also another great resourcg/ertically Aligned Sandards, on the
SDE website calledhe URL to that resource is listed in the references.

Grades 4 -8 &‘

ain idea of a text and explain how it is supported by key details;

RIA2
e ideas of a text and explain how they are supported by key

RILE2

RIL7.2

Here is an example fronthe vertical alignment ingrades 48.

What do you notice aboutvord progression at each grade level?Discuss and
share out)

Think about how you might use the vertical aligned standards document
when planning lessons

Any ideas? (Wait time and sharing)
Again, these Standards broadly reflect the research on improving adolescen
literacy.

I xh 1T AOED AMBIGA BIAMIOETT 11 EIT x A
intermediate literacy!



https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Skilled Readers

What are some essential components of
being a skilled reader?

16

One of our goals as teachers is to develop skilled readess that students are
fully prepared for the rigor of college oracareer.

What are some essential components dieing a successful/skilled reader?

Think about someone you would consider a skilled reader and describe how
they think and what they can do.

(Have participants urn and talk with a partner. Then havethem share out as
you generate a mind map to displapackground schemg

Scarborough’s Reading Rope

WORD RECOGNION

17

3AAOAT O OCEBO 21 PA

, A @dngidertwo essential components of the Simple View of Readirag
representedin this illustration by Hollis Scarborough(2002), Language
Comprehension and Word Recognitiorin her illustration , thetwisting ropes
represent the underlying skills and elements that come together to form two
necessary braids that represent the two essential components skilled
readingg % @Al ET AOET 1T 1T &£ 3AAOAT O1 OCEB8 O
For either of the two essential components to develop successfullshildren
need to be taught the elements necessary for automatic word recognition
(i.e., phonological awareness, decoding, sight recognition of frequent/familial
words), and strategic langage comprehension (i.e., background knowledge,
vocabulary, verbal reasoning, literacy knowledgeMord recognition is
developed through intentional, systematic, and explicit instruction in the
structure of the English language, such as phonics. Languagenpoehension
is developed in a variety of ways through exposure to ideas, conversation,
teacher read alouds, student to student dialogue, and more other words, to
unlock comprehension of text, two keys are required being able to read the
words on the page and understanding what the words and language mean
within the texts that children are reading (Davis, 2006).




&AAEI] E OA:AImoré éabdrate@yblanation of the rope can be found
under the resources section of this guide. This resource is onlgrfthe
facilitator to provide more detailed informationon3 AAOAT O OCEG®S

Simple View of Reading (SVR)

2
Poor WR
Adequate LC

WR: Word Recognition

Adequate WR
Poor LC

4
Poor WR
Poor LC

- W, Decod
Disasary. Remedal ans Special Eaucssos, 701), 610

8 Hertraes Compretansie Center
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The Simple View of Reading (SVR) (Gough & Tunmer, 1986)

50ET ¢ OEA Al 1 AADOO,whickdrawioA ekdseaict® C E 6
supported representation of how readingcomprehension develops this
Simple Viewchart characterizes skillful reading comprehension athe
combination of thosetwo separate, but equally important, components word
recognition skills and language comprehension ability.

So, we know that we needo account for language comprehension and word
recognition. How does that help us get more targeted with our instruction
and intervention? Using theSVR we can think about four basic profiles of
readers:

(Box 1) Look at Box 1 These eaders may haveadequate word recognition
and language comprehension. We hope that all our readers are at least
adequate in the two componentsAl A xT O1 AT80 EO AA (
good in both components?

(Box 2 Look at Box 2 These readers may have poor word recognition and
adequate language comprehension, which results in poor reading
comprehension.In other words, when the text is rea orally to them, these
learners can engage in making adequate inferences and answering the kind
of questions that demonstrate an understanding of the text.

(Box 3 Look at Box 3These readers may have adequate word recognition
and poor language comprehension, which results in poor reading
comprehension. Soméenglish learners (ELs)all into this category, especially
if their first language shares an alphabetic sound systemsuch as Spanish
Native speakers of English who fall into the category are sometimes referreo
Ol AO Oxi OA AAI 1 AOOG68 4EAU AAT OAA




text. Another more technical term is hyperlexic.This is similar to when you
learn to read a foreign laguage, such as lItalian, and can pronounce the worg
AT A OAT OAT AAOGh AOO AAT 80 OOAAE OEA
or misunderstanding the grammar andsyntax.

(Box 4 Now look at box 4. Theseeaders may have poor word recognition
and poor language comprehension, which results in poor reading
comprehension.If a student has poor word recognition, you will need to
assess language comprehension using reatbuds, or something similar, to
determine if they also struggle with language comprehension.

Our task is to find out why a reader is having difficulties. We want to find
AAAE OAAAA ariil CapitalieA thagesktengths Likewise, we want
tofil A AAAE OAAAAOantervend dhthdsd rakAeSseA T A

Again, Box 1 is the goabecause we know thathildren who have success
with reading comprehension are those who are skilled in both word
recognition and language comprehension.

All teachersshare the goal of helping our students develop skillful reading
comprehension across content areasVe need to embrace that we are all
teachers ofliteracy skills. Do you agree? Disagree? What things come to you
mind when you hear this? Pause and allowteachers to share)

IES Practice Guide

The components in this presentation are derived from the Institute for
Educational Sciences (IES): Adolescent Literacy Practice Gu({deeased
August 2008), which is a collection ofthe best available evidence related to
specific topics




Recommendations for Improving Literacy
The IESguide recommends five areas of instruction for improving literacy.
Please take a minute to read these five recommendation$Vait time).

Why do youthink the IES panelists identified these five things¥ait and
allow for sharing).

NoticeOT A A U6 @ inAmmIdATOIOsession is focused on taking a closer loo
at Recommendation5: Make available intensive and individualized
interventions for struggl ing readers by trained specialists.

Our goal today is to provide some tools that can be used across content are
for improving student literacy, specificallyby makingavailable intensive

and individualized interventions for struggling readers by trained

specialists.

More information on the five recommendationscan be located from the IES
website: www.ies.ed.gov

"AEI OA xA EOI b ET Olhowikidagive &l PEAQh 1 A
individualized interventions for struggling readers by trained specialists.
fitsinto the larger picture of becoming a skilled readeA U AT T T AAOI
focus backko 3 AAOAT O1 O QuhishQlra@sioBthe researchsupported
representation of how reading comprehension develops. Remember, the rog
characterizes skillful reading comprehension as a combination of two
separate but equally important componentsword recognition skills and
language comprehension ability

Middle school students who have reading difficulties need interventions of
i OAE COAAOAO ET OAT OEOU ET OPAAEEZEEA
become competent readers.Trained specialist are essential in the
conversaion around how best toimprove the many strands that are woven
ET O OEEITAA OAAAEI ¢ AO OEI xiI 11 3



http://www.ies.ed.gov/

habits and skills will only be improved if the student isprovided intensive
and individualized interventions.

Partner Activity:

, T TE Al-©UA 0BT AOOT A0 AT A ET OO0I
your understanding of3 AAOAT QI ®AME A1 11 ¢ xE
wondering or have questionsabout.

mr Oz
p>]

O >
T

Targets for Today G

+ Learn the importance of identifying students’ learning needs
using a reliable assessment

« Discuss specific strategies to improve reading outcomes for
struggling readers

« Practice and apply explicit instructional strategies using current
core materials.

B Hortwest Comprehensive Certer
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After our session today, you will be able to:
A LeantheEl DT OOAT AA 1T £ EAAT OE E£UEI
using a reliable assessment.
A Discuss specific strategies to improve reading outcomes for
struggling readers.
A Practice and apply explicit instructional strategies using
current core materials.

Why Individualized Interventions? G

Some adolescents need more - -
support to increase literacy
skills than regular classroom
teachers can provide

23

Datashows that there is a cohort of students whose reading skills are so
deficient that they need help beyond what classroom teachers alone can
provide. It is toward this cohort of struggling readers that the final
recommendation in the IES guide is directedtrengthening the literacy skills
of struggling adolescent readers is not easy, and improvement usually does
not come quickly.

Il OOAOOET ¢ OOOAAT OO6 1 EOAOCAAU OOOAI
first step in determining the appropriate interventiol © O OOA8
deficiencies are so complex that a diagnostic assessment, administered and
interpreted by a specialist, is needed to provide a profile of what these
students can and cannot do. The resulting profiles will point toward
intervention s focused on identified weaknesses. Some adolescent strugglin
readers might need help with the most basic reading skills required to decod
words, whereas others might benefit from explicit and intense work on
strategies to increase vocabulary or deepecomprehension.




What's Working at your School? G

What's currently working for your school to provide
intensive and individualized interventions by
trained specialists in literacy learning to students
who are struggling?

8 Hertraes Compretansie Center
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7EAO0860 AOOOAT 01 U xI1 Otersile@ndaadivdudlzed Q4
interventions by trained specialists in literacy learning to students who

are struggling? What resources and/processes does your school and/distric
use toindividualize interventions?

(Have patrticipants talk at tables or with a partner. Then have them share out
as you generate a list on chart paper.)
(Listen in as partners share. Share out whole group.)

Purpose G

Intensive and individualized interventions accelerate
literacy development so that students are able to
make substantial progress toward accomplishing
reading tasks appropriate for their current grade
level.

J§ vt Comprahansive Center
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Students who are unable to meet gradéevel standards in literacy often
require supplemental, intensive, and individualized reading intervention to
improve their skills.

Whatever the needs, it is often necessary for the intervention to be targeted,
intenOAh AT A POl OEAAA AU A OPAAEAI EO(
more effectively than a classroom teacher.

Such interventions are most often provided by reading specialists or teacher
who have undergone thorough training to help them understand the mgram
or approach they will use and to deepen their understanding of adolescent
struggling readers.

The purpose of intensive interventions is to accelerate literacy development
so that students are able to make substantial progress toward accomplishing
reading tasks appropriate for their current grade level. The gap for these
students has been growing over the years and will take targeted, intensive,
and individualized intervention to close this literacy gap. Togethewe can
close it for students.

Canyou think of a student who has benefited from interventions provided by
a specialist? Share with a partnei(Wait time and then share out.)




Four Ways to Provide Intensive and Individualized G
Interventions by a Specialist:
Identify students’ learning needs

Select an intervention that provides an explicit
instructional focus targeted to meet those needs

Provide more intensive efforts than students who are
performing at or near grade level

Teach specific strategies to improve reading
outcomes.

8 torteest Compahensive Conter
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The IES Guide suggests four ways of carrying out this recommendation:
1. ) AAT OEAU OOOAAT Onitbugh dladstddnttéathers ol

. Select an intervention that provides an explicit instructional

. Additionally, intensive interventions using specific strategies might

Ol 1 AGEIT AO PET PTET O OOOAAT 006 1 A
assessment tools or even observation, a more reliable method for
identifying struggling readers (as we just discussed) includes use of a
initial screening test a a threshold score on a required reading test
and subsequent use of a diagnostic reading test that must be
administered, scored, and interpreted by a specialist.

focus targeted to meet those needs. &lect an intervention that
provides students with explicit strategies, techniques, principles,
knowledge, or rules that enable them to solve problems and complete
tasks independently.

Even though explicit strategy instruction and various forms of
structuring effective strategy instruction show promise, it also seems
clear that many struggling readers requiranore intensive efforts

than do students who are performing at or near grade level. The
intensiveness of the intervention should be matched tthe needs of
students who struggle» the greater the instructional need, the more
intensive the intervention.

involve repeated reading, provision of adjunct questions to scaffold
comprehension, and questioning for understanding to improve the
reading outcomes of adolescents. These strategies can be offered in
small group intervention sessions.




Identify Students’ Learning Needs

Use of an initial screening test or a threshold
score on a required reading test and
subsequent use of a diagnostic reading test
that must be administered, scored, and
interpreted by a specialist.

8 Hiortrue: Comprebensue Cenor
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As we know, for some students, formal, individually administered diagnostic
assessments are needed; for others with less severe needs greup
administered, standardized or criterionreferenced testscan serve as a
starting point for determining an appropriat e intervention.

|l CAETh EO60O EI T OOAT O O AEAAE xEC(Q
determine how to initiate the testing and diagnosing process.

Student Placement in Interventions

1. Initial screening assessment

Assessment with diagnostic tests

28

Placement in interventions is often a twestep process, beginning with 1) an
initial screening assessment to identify those students who need extra help.
This step should be followed by 2) assessment with diagnostic tests to
provide a profile of literacy strengths and weaknesses in vocabulary,
phonemic awareness, phonics, fluency and comprehension. Progress
monitoring happens throughout the school year to measure growth and
continued use of diagnostic assessments help teachers determine need to
drive instruction and individualized interventions.

$AOAOI ETET C OOOAAT OO6 OEEIT 1 AOGAI G
strategies, and providing intensive and individualized instruction appear to
be especially promising methods for improving the outcomesf struggling
readers. For example, students who have difficulty using the skills needed tg
recognize words need a different intervention than do students whose
primary deficits are figuring out the meaning of unfamiliar words or
comprehension of extendedprose.

Think about your district or school. How have assessments been used to
diagnose students needs? (Pause and have participants share with a
partner.)




Select an Intervention to Meet the
Needs of Students

« Explicitly teach strategies

= Provide learning aids

8 Hertraes Compretansie Center
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AEA EAAT OEEZEAAOQEIT 1T &£ OOOAAT O0G 1 A
selection of an intervention that provides an explicit instructional focus
targeted to meet those needs.

Such instruction might include varying areas of need and rely on teaching
different strategies to meet them. However, the teaching strategies selected
should provide students with explicit strategies, techniques, principles,
knowledge, or rules that enable them to solve problems and complete tasks
independently.

Central to the dfective use of an intervention is explicit instruction- a
description of the strategy to be mastered, modeling of the strategy,
continued practice and feedback, and generalization of the strategy to other
tasks, and providing learning aids to encouragd iAAD AT AAT AAS8
closer at how this is most effectively accomplished.

Explicit Instruction

14

the practice of deliberately demonstrating and
bringing to learners’ conscious awareness those
covert and invisible processes, understandings,
knowledge, and skills over which they need to get
control if they are to become effective readers."

- Cambourne, 1999

30

As educators, we all have the same goal: to help our students make the
maximum possible academic gains in a positive, respectful environment that
promotes their success and nurtures their desire to learn. One of the greateg
tools available to us in this pirsuit is explicit instruction 2 instruction that is
systematic, direct, engaging, and success oriented.

The effectiveness of explicit instruction has been validated again and again
research involving both general education and special education studemt
While it has proven to be very helpful for normally progressing students, it is
essential for students with learning challenges.

Explicit instruction is absolutely necessary in teaching content that students
could not otherwise discover. For exampleyithout explicit input, how would
an individual discover the sound associated with a letter, the quantity
associated with a number, the steps in an efficient math algorithm, the order




of operations in algebra, the process for sounding out words, the consttion
of a persuasive essay, or the elements in scientific inquiry?

Explicit instruction is helpful not only when discovery is impossible, but
when discovery may be inaccurate or inefficient.

Features of Effective Instruction

+ Explicit Instruction with modeling

+ Systematic instruction with scaffolding
= Multiple opportunities for practice

+ Immediate and corrective feedback

8 torteest Compahensive Conter
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Take a minute to read through the features aéffective instruction. (pause)
Now, think of a time you were taught something completely new to you and
jot it down on a postit. Maybe it was a new iPhone, computer program,
skiing, gardening, or swing dancing. (pause)

What features of effective instrution were a part of your learning process?
How did these help you? Continue to add to your podt (pause)

Turn to a partner and share your learning experience.

(Share out to whole group.)

Explicit Instruction is Systematic

ized and focused (on-lopic and contain na melevant digressions
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to

Lessons are organized and focused (etopic and contain no irrelevant
digressions to optimize instructional time)

Lessons include aropening, body, and closing.

Instructional routines are used, allowing the students to focus on the content
rather than the task. Teachers can master the instructionabutines and
increase the pace of lessons. Consists of overlap and similarity in
instructional procedures by having.
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Explicit Lesson Plan Support

How could you use this —
template when planning for
student interventions?
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An explicit lesson template containing the following (point to slide)
components can help teachers be intentional iplanning to support
struggling readers.

Handout 1: Explicit Lesson Plaming Support
Handout 2: Explicit LessonChart

Take a minute tolook over these two handous. How might you use these
when planning for instruction for struggling readers?
(Allow time to look over handouts.)

Three Step Process

YOU Do

§ortwest Compretensive Certer
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The three step explicit instruction process helps students become confident
learners who can usditeracy strategies independently.(Describe chart.)

Explicit Instruction — Three Step Process

Model - | do .
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With a partner, read through the different componentson your handoutsi 4
AT hoe O7A AT h ahinkirng hbbut thd specific Edbtenfarea you
teach. How might use this threestep processin your classroom? (Give
participants about 10 minutes for this activity.)




Example of Explicit Instruction

8 tortreest Companensire Coner

(( AOBO xAOAE & O OEA 0O) AT h ohgrade Aatth |
lesson on vocabulary. Note what the teacher is doing and saying in each pa
of the lesson.
(View video.)

Reflection: What did the following component of explicit instruction look like

36 in the video:
A Explicit Instruction with modeling ? (Talk to a partner. Then have a fey
people share out.)
A Systematic instruction with scaffolding? (Talk to a parher. Then have
a few people share out.)
A Multiple opportunities for practice? (Talk to a partner. Then have a
few people share out.)
A Immediate and corrective feedbacR (Talk to a partner. Then have a
few people share out.)
(Have patrticipants discuss quesbns with a partner after the video and then
share out to the whole group.)

i i What does explicit instruction look like in your classroom. If you were to
_ - give yourself a 1 (low) to 10 (high) in delivering this type of focused and
Shdrprtormacs} oty ek intense instruction, what would you give yourself and why? (Allow time to

i ——— think, talk with a partner, and then respond to the whole group.)

What questions does this type of instruction bring to mind?

.

37 (Allow time for questions.)




Multiple Opportunities to Practice

One way to increase active student engagement and practice is by increasin
I BT 0001 EOEAO O1 OAOPITA j/1420608 O
teacher behavior that prompts or solicits a student response (e.g., asking a
NOAOGOET T h B OA O ASimorisénFairhanks fBriesdh, AMgeds, &
Sugai, 2008, p. 359)Three components of effective interventions are 1)
requiring frequent responses, 2) monitoring student performance closely,
and 3) providing immediate affirmative and corrective feedback. OTRs
provide the teacher with formative assessment data for progress
monitoring. This information supports the learning of all students and is
critical when targeting IEP goals for students with disabilities.In Total
Participation TechniquesHimmeleand( Ei | AT A j ¢mppQqQ A QD
you intentionally plan for and require students to demonstrate active
participation and cognitive engagement with the topic that you are teaching,
uir 0 EAOGA 11 xAU T &£ ETTxEI ¢ xEAO 0O¢Q
IAOGA O OAPAEO 1 EOOTI AROOOAT AET Cco 8

Frequent Student Practice (Verbal Responses)

Prrmest Compneteniive Cater
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Handout -3 Verbal Responses

Take a minute to read through the varying ways we can elicit student
responses. (pause).Model a few of the strategies on the handout.

How do youcurrently use these types of responses in your content area?

(Have participants turn and talk. Then share out to the whole group.)

Individualized Intervention Video

Focus

As you watch, notice and take notes on
How Ms. Barrales scaffolds the lesson as she
identifies her student's challenges

2) How she connects these challenges to a new
goal for reading.

Prrmest Compneteniive Cater
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, AOBO xAOAE A OEAAT OEI xET C A OAEA
you watch, notice and take notes on
1) HowMs." AOOAT A0 OAAEEI 1 AO OEA 1 AOGO
challenges
2) How she connects these challenges to a new goal for reading.




(Start video.)
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Please talk at your group using the following questions (point to slide) to
reflect on thevideo:
1) (T x AEA -08 " AOOAI A0 OAAEAEIT A G
challenges?
2) How she connects these challenges to a new goal for reading?
3) 7TEAO xAO OAIi AOEAAT A AAT OO OEEO
42 challenge in reading and to workthrough a process for overcoming

that challenge?

4) How did Ms. Barrales and the student work together to address her
difficulties for this and future reading?

5) What did you find effective in this video that you might try in your
teaching?

(Walk around tolisten in to discussion and give feedback, as needed. Then
ask individual groups to share out the highlights of their discussion.)




